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INTRODUCTION

Counseling 1n high school hss developed from AC8demic
s.nd vocs.t1on8.l Advice-giving to " highly complex system or
le11d1ng children snd youth to self-understs.ndlng, resl1st1c
self s.pprs.1s&l, the

est~blishment

of V8lue systems, 8nd sn

AW&reness of their Pl8.ce s.nd resnons1b111ty 1n the world of
work s.nc! society.

School counseling 1s, as yet,

s.nd fluid function or guidance. 1

8.

young

But those working in this

field, such •s Gilbert Wrenn, predict thttt"s new emph8.s1s in
counseling will be to help individuls develop 1nd1v1duA11ty.~
The counselor of tod8y who is brsve enough to scknowledge the plight .of youth. 1s Also AWsre th8t new perceptions

11re 1mport11nt and csn. le•d to new st.t1tudes And possibly ever1

new methodology 1n the counseling s1tu&t1on.
the counselor or tods.y i8 s.Janus-f1gure.

In other words,

Bees.use he ex-

periences the joys of a successful counseling. rel8.tionship
as well as the ta.1lures, he . is 1n a pos1 tion to scrutinize
both "te.ces• &nd extna.ct the essentiAl ingredients to s. good
counseling relstlonship.

IAily he sees promising students

1 Dorthy Da.vis Seb.t.ld, "Counseling in Schools," Ernest
Hllrms and Psul Schre1 ber, eds., H!ll.ndbook of Counseling Technigues: (N. Y.: M•eM1ll&n Co., 196)), p. 79.
2G1lbert Wrenn, The Counselor in ~ Ch~ng1ng World
(Washington, D.c.s APGA, 1962), p. 166.

drop out of school, run

AWAY

,from home, become spsthetic,

and achieve tar less than their potentiAl.

He sees what 1s

and, dre11ms of whs t could be.

,,

The purpose of this paper, then, 1s to consider !!I.concept often used in counseling to fsc111tate client potent1sl.
This concept ls known ss confrontation.

Verr little has been

researched and written a bout confronta t1on.

Essentis.lly it

is an 1nterset1on or intrsction between counselor and client
in which an unknown or unwanted aspect of reality is brought
face to face with 8.11 its emotionsl overtones, risks and
challenges for 1ntegrsted action to be taken.
Confrontation is an set initiated by the counselor for
the client with the intention of helping the client move from
a stAte of

p~ss1v1ty

to one of responsible action and control.

Confrontation in counseling is neither an Attack nor a challenge to fight it out.

It is

11.

peak experience in which the

condition is faced in all its .realities with the implication
:: i

for action to be tAken.
··.

The confrontation precipates a leap-

•.. ·

1ng forward or client and counselor, a continued progression
upstream to the point of regression or growth.

It is always

the counselor snd client.working together for the heslth and
__./

,/'

growth of both parties.
Many risks are involved as the counselor prepares the
client tor the forward move.

Working together they seek to

come to grips with res.lit7.

After, the confrontation neither

counselor nor client is the same becsuse a decision has been
made-- a working through has t8ken plsce.

2

;:;;;a;

In this p&per the diAlectic of confrontstion will be
applied to a definition or the counseling relAtionship, p8rt.-..
1oularly to the aspects or gosls in counseling &nd the function
of the high school counselor.

discussed

AS

1t 1s

del1ne~ted

and in life situations.

ConrrontAt1on will then be
in psychologicsl 11tersture

The latter section will specificAlly

deal with the phenomenological Aspects of confrontation.
Finally, the projection of confrontstion into the high school
counseling session or relstionsh1p will be considered •

.

-..,,,

CHAPTER 1

1.·

DEFINITION OF TERMS
Def1n1tions of counseling are 8bundant and varied.
stem from msny schools of thought.

The7

Some of the more prominent

were born from the theories of behaviorism, psychos.ruilysis,
client-centered, tr8.it and factor,
have been bred from

~n.y

~nd

existentialism.

Others

comb1118tion of these bls1c f1ve •

. Rs.ther than run the gamut of definitions., however, let us
take for our model an ideal counselor who has gathered together the various counseling theories and distilled from
them some skelets.i, blsio -tenents.

We

!Us~ume

th.at -th6se

tenents
are recognized ·and accepted by all counselors.
.

The7

,~

are:
~

.

1~

2.

3.
4.

--/ '

s.

relationship.established on mutual
trust must be developed before.change
can begin.
readiness for counseling on the part
of the client.
the counselor must possess extensive
knowledge of hUlruln dyrutm1cs.
the client has-capacity for growth and
change.
communication between counselor and
client must be present if chs-nge is
to occur.J

a.

The key words in these five basic tenents are client,

3sebsld, op. cit., p. 79

4.

counselor, rel"-t1onsh1t>, 8nd change.
The existential "hwimn condition" is the reality which
brings the client face to ff!lce with a counselor.

He maybe

in a state of vague fear and confttsion, in a stAte'··ot pressure
or physical tension to the point where his perceptions have
narrowed and he is wavering, not able to aot upon tha means
to solve his. problems.

He sdmi.ts to. the reAlit7 that he.

needs help even though he may be only VAguely awsre of whst
1s bother1ngh1m.
The client feels fundamentally

~n

Alienation, a being

out of touch with himself and with his environment.

This

perception of disequilibrium 1s highly charged with emotion:
"Who am I?

I might be going crazy!

Get helpt"

The client

comes to the counselor confused about himself and his relation
to the world and others.

He comes in a condition of potential

heslth or continued distress.
Fund!lmentally the client is capable of growth a.nd chs.nge.
He ha.s a potential for greater self-fulfillment.

Pundamen-

tally the client can move from negative attitudes to posit1vecreat1ve ones.

Fundamentally he is res.dy tor an encounter •

. The client comes to the counselor.

He will not be sble

to reach greAter independence unless he is able to interact
with the counselor.

In fact, it is possible thst the coun-

seling situation will worsen rsther thsn amelior11.te the
client's state •. He.hopefully comes with a deep desire to be
accepted and understood.

What the counselor is--his tot&l

persona11ty--w111 determine just how he will Approach and
structure the rels.t1onsh1p.

But the affect and effect of

-~·

the relation between the counselor and the client will depend
largely on the counselor's ability to understAnd, accept, and
empathize with the client.

He can do this only insofar as
),'

he is able to understand, accept, and be open to the eXperience

or

his own self.

It follows then that the relationship estsbl1shed by
the one coming for help and the one giving that help 1s of
utmost importance.

If the counselor genuinely recognizes

the client as a person of worth, he will not dominate the
tone-feeling of the counseling relationship but will assist
the client in expressing his emotions to gradual, full resonant deptha.

The establishment of this relationship is

largely dependent on the attitudes and feelings of the counselor to communicate such a rela.tionship to the client.

It

is only then that the client can unfold and merge as his true
self.

With the nourishment of such a relationship the client

can move from a state of anxiety to one of growth or equi11 brium, and the counselor grows with him.

The counseling relationship, which is ideally the interaction of

~

whole counselor (in the nature described

above) with a client see'king to become whole, is too often
reduced to "role playing."
partial selves.

As such, role playing asks for

In this sense, the counseling relation can

not thrive because its growth demands selves 1n their total
dimensions.

It demands an interpersonal relation.

With growth comes change, a cha.nge of perceptions,
attitudes,

~nd

behavior.

Change is the desired consequence

6.

..
of the relationship a.nd witness to positive action taken by

A high school girl can be open-

the client to become whole.

. ly pa.tient s.nd tolerant of s boyfriend who is 1nAttent1ve,
inconsiderate, a.nd unkind to her.

During the counseling

relationship she uncovers the discrepancy between the way
she is. feeling s.nd. the

1fl!lY

in which. she is acting •. The rea-

son.she.is. tolers.ting. the boy's behavior is because she wants
to have a boyfriend . like the other girls in the crowd.

If

. she decides. that. her. need to. have a boyfriend superce.d.es her

desire to be
accept his

tre~ ted

beh~vior

s..s a sp.e.cial. human being, then she will

both externally and internally,

However,

she may decide, after eXperiencing a few more counseling sessions, that her need to be treated as a hwu.n being 1s more
1~portant

and consequently she will aot upon

he~

insight

and termin&te the relstionship.
Client, counselor,. relationship, and chsnge, the key
words within the tenets of counseling sre &llinvolved in
the concept of confrontation.

The relationship between the

client &nd counselor determines the success of the thenipj •
.The l&tter•s a.b1lity to communic11te e1/ther verbally or non-

and tha.t the c11ent is worthwhile Dl8kes confronta.t1on J)Ossible.
verbally to the client that he does care, he does understa.nd,

-

The counselor 1s a. mirror for the client.
inner self with the courage to
are.

S87

He ls the client's

"This ls the way things

What is to be done'sbout 1t?". Just a.s looking into
I

mirror somet!mes shows

th~

need to

eha.n~e

A

externals, so too

·/_/.-

confrontation

1ndic~ted

/

that something must be done about the

"""*'',
internal situstion.
This concept ot change as a result of the counseling
relst1onsh1p brings us to the discussion of goals in counsel,,

ing.

Ideally, the goals of counseling are understanding and

acceptance of self, openness to the experience of becoming a
whole person, and ultimately action.

This lifetime task in-

cludes a consciousness or one's talents, faults, interests,
personal goals, attitudes, and values.
perception ot one's needs,
be met.

~s

It also includes a

they are, and how they might

Through counseling and an understanding or the coun-

seling process, a. client is tree to explore all these factors
of his personslity.

He ruis the opportunity to express his

deepest feelings openly and freely.
Theoretically, in this setting, the client can achieve
insight into himself.

There is a deepened· awareness of what

ls going on objectively (reality) and subjectively (client's
perception) within and without the personslity.
sees relationships he never saw before:

The client

the realization

that he is doing his best under the circumstances, that he
cannot control all the forces working on him, that happiness
comes from within rather
_,//"

th~n

from without, thst people are

basically friendly rather than hostile, that one must be loveable in order to receive love.4
Understanding, then, includes n consciousness ot one's
4tawrence Brammer a.nd Everett Shostrom, Theraneutic
Psychologz (New Jersey: Prentice Hall, 1965), p. 163.

8.

own behttvior, motives for the.t ·behl!!Vior s.nd feelings of' being
in touch with oneself.

With understending and acoepte.nce of

self comes a trust of self,

~

confidence in one's power to
,

A.

choose responsibly snd to act in scoord with one's best selfinterest.
Little good is e.ccomplished 1f the client merely gets
considersble relief from his feelings snd sn intelleetua.l
understanding of his problems.

The criticel questions sre:

Does he sot on the bft.sis of his new feelings, perceptions,
and. understsnd1n.g?

Does he try out new methods of' behev1ng?

The client initiated counseliilg becsuse he wss d1ssstisf1ed
with one or lll!lny espeets of his life.

MAny of these a.spects

within his experience sre slso within his control l!lnd, con·.sequcntly-, subject to change.

It 1s the element of chB-nge

through action which is essential to the success of the counseling relstionsh1p.
Very often the only chsnge possible is one of attitude.
But a change in sttitude is not insignificant because it sooner or later affects behavior.

A ch8.nge of behsvior brings

with it new feedback from the environment.

New feedblck from

the environment leAds to new perceptions s.nd perhsps more
new s.ttitudes.
'The heslthypersonslity has a predomiruince of positive
rather ths.n negs.t1ve attitudes, and 1n successful counseling
there should be a. movement from

neg~tive

to positive feelings.

As the counseling relationship develops, negative feelings
such as connis1on, hate, fea.r, and the like will begin to give
~:

~-

way to an unfolding of positive feelings of confidence. love,
and security.

Too :ms.ny negative attitudes, on the other

hand, can leave the client st a loss 1n h1s effort to inters.ct with his environment to any degree of satisfaction, and
this can be one good 1nd1c8t1on of the seriousness of the
person's problems.
As the positive signs of growth
comes increasingly independent.

appe~r,

the client be-

This independence or free-

dom can be chsnicter1zed by greater 1ntera.ct1on

or

the self

with the environment and greater efforts to change the environment when possible.

He is more willing to depend on

himself and rely on his own feelings rsther than go along
with the crowd.

He understands 8nd accepts the reality of

the mystery of life.
packages

Life is not divided into neat, little

ca.n be e&sily examined and understood.

L1fe

contains the unknown, the hidden, the unforseen as well as
the known, the open, the foreseen.

Consequently, 1n the

f&oe of the mystery of life the client becomes content to
live in the unknown.

His tolerance of ambiguity increases,

and he is content to 11ve as a process rsther than a product.
He becomes a whole person who •trusts the unknown perhaps
more than the known." 5
I

-.

'

The foundation of his trust of the unknown 11es primarily 1n_the newly discovered self and in his newly acquired
trust of self which le8ves him open to experience and con5Robert C8rkhuff and Bern~rd Berenson, Beyond Counseling Thers.py tNew Yorkt Holt, Rinehart and Winston, 1967),
P• ijj.

pu
fident that he h&s within himself the resources to meet
ever changes may occur in his environment.

wh~t

He is not sfraid

to feel sorrow as well ss joy; he is not afrsid to endure
rejection for the sake of s belief; he 1s not afraid to risk ·
worldly goods for a higher good •.
Summarizing the goals of counseling we can say that
the counselor seeks to help the client to become himself,
a real, whole person through understanding and soceptance of
;.

self, to be open to new experience and to ,rrect change
e.ct1on.

by

.-·

.

Confrontation can facilitate these very goAls,
/

hence

~:s

1mportsnce in the field

~/counseling.

To whttt has been discussed so far let us add, at this
point, the runction of the counselor in high school.

Most

counseling in this pttrtioular srea is done with pupils who
do not deviate too markedly from. the •normal."

Pupils

whose problems are of a psychotic or psyohoneurotic nature
or who have serious personality, character, behavior disorders are usually referred to a hospital or c11n1o tor
treatment by psychologists or psychiatrists 1n a clinical
setting.6
The adolescent needs listed by McKinney Ares

independ-

ence., heterosexuality, social Acceptance, emotional, security,
and vocationsl success.?

Morris claims that once the physical

6sebald, op. cit., p. 76.
?Fred McKinney, Counsel1nf for Personsl Adjustment
(Bostons Houghton Mifflin co.,958), p. 5S.

11.

needs ot the adolescent are fulfilled, he has a need tor explora.t1on and 11tdventure, crest1V1ty, sharing experience, per_sonal recognition, status, living with authority, sense
of
,, .
achievement, personal sense of direction, and persoruil commitment. 8
Student problems 11tccording.to Stogdill_are.persoruil1ty
defects. d1fficttlt home 11djustments, 111nd s9cisl strain.

He

. claims that. his. finding.s are. in. a.c.oord. w1 th published reports

_ ot. o.ther clln1c1ans. showing tM.t students. coma. fo.r help not
because ot one major,

a.cut.e~

difficulty, but a-s a result of a

number of' chronic,. minor problems.9
It must also be realized that the high school counselo1·•s
work 1s not limited to the student.
parents and

te~chers

as well.

Among h1s client's are

!t 1s imperative therefore

that the high school counselor possess a sound knowledge of
personA11ty dynamics, in individuals and in groups, appraisal
techniques, and a knowledge

~f

the psychological effect

upon

the 1ndividua.l, of educat1onsl, vocAt1on&l, &nd other environmental demands.

The importance of counseling in the school setting cannot be m1n1m1zed, for the ages at wh1eh forms.l education occurs are also those st which counseling can-make lts maximum
8
Eugene c. Morris, Counse11!!5 With Young People (New
York: Assoc1&t1on Press, 1954), pp. 13-21.

9Emtly Stogd111, "Techniques of Student Counseling,"

Arthur Broyfield, ed., Modern Methods of Counseling (New
York: Appleton-Century-~rofts, Inc., 1956) p. 252.

12.

contribution.

The eduoatioruil setting will be one or the most

important 1nstitut1omil locations for counseling.

Further-

more, counseling and eduoittion h&ve the common go8.l of contributing to persoruility growth and personal development. 10
The element of time in the high school counseling session is important.

Whether it be fifteen minutes or a hslf

hour, it should be adhered to.

Life is filled with 11m1t-

at1ons and growing towitrd msturity implies an understanding
and using ot these limits.

In a sense, the counseling ses-

i ...

sion is a microcosm of typical experience.

In a SJDAll but

significant way, the objective limits of the real world are
' .
made en integral part of the counseling session. 11
Since it 1s a growth or JM.turing process, high school
counseling has for its goal--ehange.

The degree of ohsnge

depends upon.a successful counselor-client interaction.

At

first the client usually builds up confidence in his ability
through small, self-initiated actions motivated by insights
he has recently gained during the counseling relationship.
These actions, 1n themselves, may appear to be ins1gn1tioant
but they have deep 1mp11cAt1ons tor a new way of life.

As

he re-exa.mines the action-experiences in further counseling
/'

../"'

sessions, he realizes tlult they

h~ve

ot conviction about his own judgment.

given him s greater sense
He now knows that even

lOEdward Bordin, Psleholof1c8l Counseling (New Yorks
Appleton-Century-Crofts, nc., 955), p. 26.
llchsrles A. Currsn, Counselinf in C~tholic Life and
Education (New Yorks MacMillan Co.,964), pp. 264-5.

....
small self-directed choices are more meaningful

~nd

more

pleasant than his previous state of confused dependency.
This 1n turn stimulsted him to more import&nt and ,.more
respons1ble·aot1ons. 12 Counseling has initiated him into
a new life pattern, a new framework of self-awareness--a
confidence and security to look at and face what might be
and say, · *'Why not t •

This emot1 onal ma tur1 ty 1 s the by-

product of many elements, especially the counselor's person&lity, h1s philosophy of life, snd an effective use of
confrontation.

12
. Ibid., p.168.

-

14.

,,·

CHAPTER 11
CONFRONTATION

Since confrontation is a means of reaching emotional
maturity, it is necessary at this point to consider a definition of the word.

Certainly its use is widespread.

"Con-

frontation" is seen and heard almost daily 1n newspapers,
television, and radio

~s

an abbreviated expression of "I dare

you to cross this line," or "Knock this chip off my shoulder
and you've had it," or other variations ranging from bloody
challenge to verbal abuse.
Likewise in counseling and ps;;chologtec;l

11t~r.;.ture

the

term confrontation has been used in several ways and in several
contexts.

It has been intended to mean a challenge, an

encounter, an

~ttack,

an accusation, a slur.

Even such men

as John Bramn; George Leona.rd, who has been engaged in
eXperimental work at the Esalen Institute at Big Sur; Bra.mmer
and Shostrom, noted writers in the field of counseling; and
Carkhuff and

~erenson

do not agree on the meaning and signifi-

cance of the word confrontation.
The purpose of this paper, then, is to critically examine
the psyoholog1eal literature available on the subject through
a study of the above mentioned men who have used the "confrontation• approach in counseling.

This analysis will

pt

serve to clarify the intr1ea.c1es or the method and to assist
1n explsining its use in a counseling s1tW!lt1on.
J,'

The Authentic Experience
According to John Brsruin, one or the first things to be
noted about confrontation in counseling 1s that it is authentic
for the counselor.

In the interpersonal relationship the

counselor is there to help.
about the client.

The counselor h8s his feelings

These feelings arise from his commitment

to the growth of the client.

It the counselor does not act

on these feelings, he must repress them.
on them, he will feel dishones.t.-

If he does not act

Moreover, his 1nsct1vity

will tend to reinforce the client's inactivity.
It is

s~id

th~t

the

there.~!st

should keep

his feelings out of the therapeutic process.
How is this possible? How can there be a
really genuine relationship without such feelings, especially within such an intimate relationship as psychotherspy? ••• If the patient
learns through the therapist, how can he learn
to express his own feelings if )the therapist cannot and does not express his?
Confrontation by the counselor is not a technique; it is
an activity resulting from genuine feelings.

The counselor is

more than technician; he is An artist involved in the creation
of another person.
That confrontation is not a technique 1s indicated by
its spontaneity.

It is not plotted or progrsmmed.

There is

1 3John Bnlruin, "Client Reaction to Counselor's Use of
Self-Exper1ril1ce, 11 Personnel and Guidance Journal, Vol. 45,

P• 576.

a high correlation between the crestive and the spontaneous.
It is analogous to a man who is being pursued by a band ot

murderers.

As he gallops across the plains, the rider fore-

sees a great chasm which must be hurdled.

to go on.

When they arrive,

spontaneously.

~

He cannot hestitate

horse ttnd man must leap

The man must trust his horse as much as

himself.
Brsll8.n discusses such a leap in a particular counseling
situation:

I have discussed the case of a young man who
was quite uncomfortable with others.... Possibilities for action overwhelmed him and he .
could not Jrulke decisions. During one session
sucn ruminations angered me to tne point where,
With a pound on the table, I st*ted 'When are
you going to get off the pot?' With this the
patient became tearful during which we explored
whs.t had ts ken place. Through th1 s confrontation •• ~we learned how others respond to him
and that people would care tor·him if he
would allow them to. Such an interchange
strengthened the relationship, and progress
from then on was rspid.... In Dlllny ways the
schools of psychotherspy tend to reinforce man's
alienation from man. The therapist, like the
physician, keeps his therapeutic Al"8.mentar1um
between himself and the pa4ient, preventing
real inter-human contact. 1
Brsnan15points to the fact that confrontation is the
counselor's way of being himself and of being
client

himself~

The confrontation is

A

A

model for the

learning experience

that capsulizes the emotional content of the counseling relationship.

It is a recapulatlon of the thematic tones let's

keep going.

14Ibid., pp. 576-577•

-

15Ib1d.

-'

1 •

Recent resesrch 1n the field of counseling on the
counseling relationship seems to 1nd1oAte that there are
many s1m1larit1es between an 1nteri>ersonal relationship and
"

a counseling relationship.

Authenticity is necessary to

both types of relationships. ;_?ften one hears a counselor
after an interview speaking or anger, frustration. or
anxiety toward or about a client thst the counselor d1d not
express within the 1nterv1ew.
detriment~l

Such Ms1c dishonesty can be

to the authenticity

or

the relationship just as

it would be detrimental ins personal r3latlonsh1p •. Confrontation not only allows suthenticity but delll8nds.it.
However authenticity in itself does not constitute

&

con-

frontation.

Another eduoat1onill writer whose experiments are
relevant to the discussion of confrontation in the sense
that he defines and d1st1ngu1shes between encounter and
controntat1on is George Leonard.

His main contributions

toward an understanding of the meaningfulness of an encounter
are as followss 1) The encounter emphasizes inherent strengths
//,/""''

within the client ra.ther thsn weskness.

2) The encounter

can result in joy and ecstasy. )) The encounter is a learning exper1ence. 16 Also George Leon&rd's work deals primarily
With groups.

Grou~

work 1n the school setting is becoming

incre11s1ngly more s1gnif1cant.
16George Leon8rd, Edue~t1on and Ecstasy (New York:
Delacorte P~ess, 1968), pp. 19~-2o9.

Leoll8.rd reels that eneounter1ng the truth 1n an 1nterpersonal relationship offers the reward or joy and ecstasy.
"See.

It exists.

It's real.

... thing we do 1 s real.

And we are all real.

Every-

Everything we reel is real, '·and we

don't have to hide emotions, and tell others to lie about
their teelin~s.w 1 7.
He

describes the kinds or interpersonal relationships

which took place in a workshop at Esalen Institute of the
Big Sur, California.

The workshop directed by Dr. William

Schutz engaged people 1n honest encounter of feelings.
One of the first encounters for the couples involved a
revelation of secrets.

Dr. Schutz asked the couples to

recall three things which they had kept secret throughout
the years of their marriage.
volunteers to

rev~al

After the recall, he asked for

their secrets to their partners.

Throughout the sess1ons·th1at followed "the three secrets continued to provide the framework upon which everything was
built, and also to motivate

a spectacular

learning experience.~ 1

The emphasis in the kind of encounter that took place
was on the here and now setting.

In the atmosphere of

mutu&l help and comfort, encountering negative and destructive
feelings did not lead to negative and destructive acts.
•Encounter means simply owning up to your own feelings and
revealing your deepest here and now emotions, no matter how·

17George Leonard, •Man and Woman," Look, Dec. 25, 1968,
P• 61.
---18Ibiu., P• 65.

-
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painful, how dangerous seeming or how esbara.ssing.• 1 9
That such honesty involves ri.sk is apparent from an
incident in which one husband told his wife that he had had
,..

two extramarital affairs.
his throat.

After a few moments she sprang at

They physically fought ea.ch other.

Then the

tight resolved into mutual sobbing and embracing.
The encounter is risky business, but Leonard makes an
important comment which justifies

t~king

the risks "At first

appearance, their marriage seemed mild enough, but as it
turned out, each of them wa:s harboring lles within lies.

And

the effort to protect.the lies.was sapping much of their
energy and even twisting the personality and physical appearance of each ..'20

The human waste of vi tsl energy in dishonesty

1s, in all reality, equally risky.
An

encountering relat1-onsh1p, then,- is a challenge to

grow.
Surely there existed ways to make marriage a
meohan18illl for change and growth, something that
could challenge each.partner to the heights of
his or her ability.... But we could see that
changing a marriage wouldn't be easy. It would
demand the skill, the dedica.tlon--the heroism,
even--usua.lly reserved for politics, war or 21
such epic endeavors as the conquest or space.
One of the most d1ftieult situations of the workshop
turned out to be encountering the good things.
there ls so much tear

or

Perhaps

the truth simply because 1t ls

always assoo1ated with the weaknesses or failures of
person.

A

But quite often there ls even more unawareness or

19Ib1d.,

65.
20 1cid.,
P• 66.
21Ib1d., P• 68.

-
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one's strengths and positive qim11ties than there is of the
negative ones.

In all

8ctu~l1ty

counter of one's strengths.

every encounter 1s an en-

"WhA.t w111 I do with this new

· perception, insight?•

1••

The fact that an encounter is a

le~rn1ng

experience

within the interpersone.l rela.tionsh1'P ca.nnQt be denied. The
fact that it is a challenge to seek out and discover new
behavior and even new insights makes it a moment to remember.
It is above the ordinary experiences

beo~use

in it we

transcend-our old selves.

In the encounter groups, movement is from painful
individual experiences to shared knowledge of each other, a
sense of freedom:
Almost everyone in the room was crying. We
were unashamed of our tears •••• We were human
beings ~c1ned in a very vreeious, fragile awareness of our common plight, of the waste and
loss in every life, and of hope for something
better •••• For many of us, that morning was
transcendental, a space in life when ordinary
objects seem to shimmer, when all faces are
beautiful and time can be taken at the crest
like a great onrushing wave.22
Thus for George Leonard the experience of encounter.
within a group counseling setting produced a feeling of
transcendence.
being

grea.tl~

This feeling might be

c~lled

a sense of

in touch •1th self e,nd. with environment.-

is--at best--an insight, a

ch~llenge,

It

a sense -of strength

in one's ability to change.
Such experiences as those described by Leonard above
22

Leon~rd, Education ~nd Eest~sy, p. 207.
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can or cannot imply change.

Often change does not occur as

a result of insight, trancendental experiences or challenge.
Confrontation on the other hend, and as we are defining 1t
. 1n this pa.per, implys action, change.

E1 ther one takes the

leap toward a change in person.tility or the continua.nee of
its development once he 1s in touch with self and environment or he remains static and regresses.

Confrontation

1mplys action taken to grow rather tha.n the challenge to
grow.
Confront~t1on:

Beyond Insight

Brammer and Shostrom plAee confrontB.t1on on an
interpretative continuum, and define 1t as the process by
which the "counselor brings to:the attention of the client
·ideas which are 1mpl1c1t but unconscious.

The counselor

confronts the client with his own words but relates past to
present pointing out similarities, differences and dis/

erepancies or Whioh the,-611ent is unaw~re.•23
They consider counselor responses intended to confront
the client in the working-through phase
process as interpretation.

or

the counseling

The, 1nterpretat1ve continuum
/

· of which Brammer and Shostrom speak consists ors
1. Rerlect1on Of/ feeling in which the counselor

goes no further than the client has already
gone verbally.
2. Clarification 1n whioh the counselor clarifies
for the client wh~t is implicit 1n what he has
just said./

2J -

La~rcrtce

Brammer and Evertt Shostrom, TherAneut1c
1965), p. 24,.

~syeholo~y (New Jerseyi Prentice Hall,

22.

.). Reflection which deals with JM.terial just
beyond the consciousness of the client.
4. Confrontation.
5. Depth interpretation in which the ~ounselor
introduces new concepts, relationships and
assoo1at1ons which.are rooted 1n the.client's
experiences, but which !;!4e taught at'· a fairly
deep unoonsc1ous level.
It is only after the counselor has established a cl1ma.te
in which the client feels secure and confident in the relationship that the counselor is free to effectively confront
the client.
Some guidelines offered for knowing what to confront
are according to Brammer and Shostrom determined by the
particular stage in the counseling process.

At first the

counselor keeps interpretation very general and tentative,
the main purpose being to explain the process to the client
and to open up new

are~s

for oons1derst1on.

Later the in-

terpretations take the form of explanations of how defense
mechanisms develop and function in reference to the client's
unconscious drives.

Here, in.the middle ot the process, the

counselor makes interpretations more specific.

Towards the

end of the relationship interpretations are more general and
vague to encourage the client to do his own interpreting.
(
_//"'

Timing 1s an important consideration to Brammer and

Shostrom in the use of' interpretation.

In general the

counselor gives an interpretation only when the client 1s
ready to accept it. •Freud has stated many times that an
interpretation should be given only when the client is at

the point where he can almost formulate 1t h1mselr.•25
Consequently it is necessary for the counselor to have an
extens1 ve picture of the client• s persona.11 ty.

The client
,,·

should be able to handle the additional anxiety created by
the interpretation.

Theoretically the client should grow as

a result or the successful interpretation rather than regress
or develop other symptoms.
The client must have sufficient ego strength to
accept and. assimilate constructively the new ideas brought
to his conscious awareness.

Furthermore, it is the client

and not the counselor who ideally should elaborate on the
1nterpreta t.i on.
In interpretation or confrontat1on the counselor must
be ready to handle resistance by the client.

If however

there is sufficient evidence for the interpretation and the
manifest behav1or of the interpreted tendency 1s sp_ec1fied,
and the counselor can point out evidence to his client which
he cannot deny, then it is more likely that the validity

ot the interpretation will be apparent to the client.

If

resistence continues then perhaps the client is not ready to
accept the interpretation at that time.
~-

Acceptance of the

interpretation. on the other hand, does.not necessarily
signify success ot the interpretation since a client.could
accept an interpretation but not be moved to insight or
action or the client could superficially believe that he has

5Robe~t Carkhuff And Bernard Berenson, Beyond Counselir~
and Therany (New York: Holt. R1neh~rt and Winston, 1967),
· H
P• 179
2
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solved his problems or accept the interpretation simply
to please the counselor.

In a genuine relationship, however,

in which client and counselor are

dee~ly

committed to a work-

ing through of counseling goals, the counselor w11i have
sufficient confidence in himself to WOrk through an interpretation.
Essentially what Brammer and Shostrom indicate about
confrontation is its interpretative nature.

They seem to

have a fear of a wrong interpretation, and they demand that
the ultimate justification ot' such/a confronting interpretation be the client's interna11,,.-tion ot' the counselor's
~

interpretation.

However, while all confrontation on the part of the
counselor ls at the verbal level rooted 1n a verbal interpretation, nevertheless, there is a non-verbal intuition on the
part of the counselor that the relationship is at

a~

impasse.

.

The confrontation places the responsibility for moving forward
on the part of the client.

Thus, even a wrong interpretation

can prove most beneficial tor it may cause the client to
become actively involved

1~

the interpretation.

A wrong diagnosis ot the symptoms of the client when
brought into the open are just as much a. confrontation for the
counselor as for the client.

There ls a movement towards a

better understanding of the client.

But basically what

happens in the controntat1on 1s an 1nterpretat1on or the
genuineness of the interpersonal relationship.

"Are we

ready to make mistakes together?" "Are we ready to work

/'

together?•
Confrontation Within FA.eilitative Conditions
),'

The most thorough study available of confrontation is
that of Robert Carkhuff and Berna.rd Berenson.
confrontation as: •An act initiated

by

They define

the therapist which

serves as a vehicle to bring the client in direct touch with
his own experiences so that he can move from a passive-reactive
stance toward an existence rooted in action, direction and
meaningful confrontatlon.• 26
They tra.oe the history of confrontation claiming that
it has been restricted to only St>eoiaL instances of counseling pra.ct1ce--charaoter-disordered clients and familiar, short
term crisis situations,. aggressive delinquents, and preventative therapy.

In general, the counselor only confronts

in the face of client aggressiveness.

This would

~ean

that

rather than being a valued act, confrontation is a defense
reaction.
However, as Carkhuff and Berenson see it, confrontation
is not destructive.

It is initiated by the counselor based

on his core understanding of the client.

It brings the client

into more direct contact with himself, his strengths and
resources, as well as his self-destructive behaVior.

The

counselor undertakes the risk of confrontation out of deep
commitment realizing that the client's defenses are his enemy
and do now allow h1m direct contact with himself.

26Ibid., P• 170.

-

The

(

·.

(

··/

counselor wishes to reduce the amb1gu1ty and incongruities
in the client's experiencing and communication.

It is a

challenge to the client to become integrated, to become one
With his experiences. Gonfrontat1on is directed at discrepancies within the client's ideal self versus his real
self, between what the client says and does, between illusion
and reality. ·

/

('confrontation is a. challenge to the client to mobilize
his resources and take another step toward deeper selfrecogni tion or constructive act1on/,oh his own behalf;> It
precipitates a cr1s1s--at least temporarily in the client's
personal and social equilibrium.

Crisis is seen by Carkhuff

and Berenson as the very fa.bric of growth involving new
responses and charting new development.
e·onfrontat1on serves to combat the pervasive, pass1vereact1ve stance which the alienated person assumes toward life
in general, and his present d1fficult1es 1n particular.

The

alienated person 1s out or touch with himself and his environment in greater or lesser degrees.

Although the client who

has come for counseling has already confronted himself, he
reacts at times to the counselor with the same defenses and
with the perceptual distortions that he uses in his everyday
eXperiences.

The client is afraid to come to new perceptions

or new behavior.

That is precisely why the client is

stagn~ted

at certain behavioral levels •
.However, since Carkhuff and Berenson see the counseling
relationship as a factor or core f'lcilitative conditions

(genuineness, positive regard, empathy and concreteness),
they then recognize that the counseling experience itself is
the condition upon which confrontation can occur.

Essentially

the confrontation is directed against playing a counseling
game, against role playing.

If the client can succeed 1n

dev1talizing the counselor as a whole person, then he can
reinforce his own tear of seeing and

acti~

in a new way.

If the cl19nt can fake insight by merely making greater
verbalizations or his problem, and it the counselor does not
confront him w!th this fact, then the client will never emerge
from the counseling relationship with a new direction in
activity.
The counselor, as a model of how to learn to give
direction to one's life activities, cannot
see the·client's procrastination.

~retend

not to

When the counselor confronts

the client, he 1s at the same time risking the counseling
relationship.

The confrontation
focuses the counseling
.
.

relationship on the direct, honest truth: Why are you here?
fo play a game?

To support each other's neuroses?

No, the

Vital human being's life is one or growth and the desired
result of a confrontation is continued growth

or

client and

counselor alike.
Carkhuff and Berenson see
confrontations.

growti<,~s

Confrontation is

~

a series of endless

vehicle that ultimately

translates Awareness and 1nsigbt into action, directionality,
/;

th~/life

wholeness and meaning 1n

of the client.

"A life

Wi thou.t confrontation is stirectionless, pass1 ve and impotent. " 27
/

27

-·

_/

Ibid., p. 174.

Confrontation involves risk.

In a genuine oonf'ronte.tion

the counselor r1sks the client's termination of the relationship.

The counselor risks the possibility of psychotic break

or even suicide on the pa.rt of the client.
risks an attack on himself.

The counselor

But most of all the counselor

risks growth for the client.

However, in • successful

confrontation the client received an experience of who
he really 1s, in all of his humanity, strengths and weaknesses.

The death of an illusion can lead to the birth of

a strength--after an initial eXper1ence of death to the illusory

self, the void which is temporarily created has e. cha.nee to
be filled with the person's real being •. While building upon
the shadow, there is little energy to ext>and the substance.28
The counselor uses confrontation as a vehicle to
1n1t1ate a crisis and to facilitate a choice point (life

or death) by bringing the client in touch with himself, and
confronting him with 1mplie,at1ons and alteme.ti ves.

The

counselor in a very real'
sense clears away the !):'relevant
/
/,,,/

material for the cµ:ent at the choice point. The counselor
/
takes the responsibility for precipitating the crisis, but
the client takes responsibility for his choice.
~confrontation,

Through

the counselor precipitates awareness of crisis;

he does not create the crisis.

The counselor is intervening;

and, as a result, what the olient thought would destroy him-loss of an 1llus1on--he finds as a source of growth.
The risk involved in the confronte.tion is not a whim;

-

28 Ibid., pp. 177-8 •

29,

more importantly, it cannot be teehniqued.

The risk is

ta.ken on the ba.sis of the counselor's confidence in himself a.s
having chosen direction in his own life.

The risk is taken

on the ba.s1s of the counselor's awareness of the strengths
1n the client, strengths which have revealed themselves in
the very formation or the client's relationship with the
counselor.

The client can choose.

He

needs the example

ot one who has chosen and who manifests that very choice in
the act of confrontation.
The counselor who is willing to take the responsibility

ot confrontation needs to know, at his deepest level, that
he 1s a human being who wants life for the client because he
ha.s chosen life for h1mselr. 2 9
The study of Carkhuff and Berenson includes a consideration of.confrontation and insight.

They feel that there is

no one solution--or series of insights to health--only a
series of confrontations.

The alienated person, who_ seeks

only insight slowly decays while having the illusion of
making progress•

For the alienated person, confrontation

as a way of lire 1s diametrically opposed to insight.
is action orientated.
~·

It

Life is _experienced as effecting the

self rather than some third person.

Because action is a way

_..-'

of life, the person.becomes one with what he wants to be,
stemming from listening to his own inner s1lence.30
2 9Ibid., p. 177·

-

:301biu., p. 177-8.

Carkhuff and Berenson give several examples to illustrate
the constructive rather than the destructive nature of
confrontations

c:
Ts
Cs
Ts
Cs

Ts
C:

I like to see myself as different from all
others.
Your uniqueness, that's not real for you
though.
I don't know. I don't want to be nobody,
just part of the crowd, so I try to do
things that are different from everyone else.
You try to act unique.
I guess that'S true because I always come back
to doing what everyone else does anyway. I've
always been a nobody and no one ever really
notices me like a few of the girls who are
natural about things and seem to know what
they want. I envy themt
But what about yof?
~
I don•t know who _ am.j 1

In thls example, the client wants to see herself as
being •unique.•

In order to make her illusion come true

she looks for ways to act differently than others.

In

reality,.however, she is afraid of rejection by the group
and is actually conforming to the prevailing norms of the

.

group.

In counseling her illusion of being

uniqu~

is -

confronted and she becomes involved in the process of searching for herself.
The following example is more direct.

Here the client

ls con1'ronted with hls inability to apply his newly discovered
~--

insights.
Cs I now understand what my fBther has done to
me. It's all very clear to me. I think I've
got the situation licked.
Ts But you're still getting up at 5 o'clock in

-

. )lib1d., P• 174.

Cs
Ts

Ct
Ts
Cs

the morning ror him when he could get rides
from a lot of other men.
Well, uh, he is still my father.
Yeah, and you're still scared to death of him •••
scared that he'll beat you up or disapprove of
you and you're thirty-five years old,.now.
You still fear him like you were a. kid.
No, you•re wrong, because I don't feel scared
ot him right now.
You're scared right now--here--with me--he's
here...
(pause) I guess I understand him better for what
he is, but when I'm around him, I'm still
scared, and always think of standing up to him
after I le~ve him. Then I tAlk myself out of
doing what I really want to do.32

The process of helping a human being become a whole
integrated organism is exhaustive and challenging as well as
rewarding and tulf1lling.

The counselor who serves as an

authentic model of confrontation as described by Carkhuff
and Berenson offers to the client a meaningful example of

Confrontation 1n Life
Confrontation in counseling simulates actual life
experiences.
a.voided.

Normal confrontation in daily life cannot be

Every human being experiences it in many different

ways as he develops and comes face to face 1f1.th the various
crises of life.

The more he is able to conquer and move

through these normal crises--the weaning from mother, going

ott to sohool--the less neurotic anxiety he 1f111 develop.
When the 1nd1v1dual can find no objective reason for
h1s anxiety then he is experiencing more than normal anxiety;

32.

-~

he 1s eXper1enci:rtg neurotic anxiety; that is, anxiety disproportionate to the real danger, and arising from an
unconscious conflict within himself.
),'

Most neurotic anxiety comes from psychological conflicts.
The person feels threatened, but does not know where the
enemy is or how to fight it or flees from 1t.

Thus anxiety,

in a greater or lesser degree, tends to destroy consciousness
of self and confuse one to the point of blurring his view or
reality.
. ' '.l :..· - .

·~

Such an emotional state is a natural sign of an unresolved conf'l1ct within a person.

When he becomes aware of

the causes of conflict, there is an open possibility that he
can find a solution on a higher level or health.
But awareness and knowledge do not always effect action,
for action itself is a crisis.

Confrontation in counseling

can precipitate action because it is directed

~t

the

discrepancies within the client, especially those of insight
versus action.

It can enable the client to face squarely the

life and death issues before him, and thus enable him to take
the first steps back to life.
Rollo May describes an alive person as one "having
conscious direction of his lire."33
rather than in the past or future.

It is living in the present
To confront the reality of

the present moment often produces anxiety.

On

the be.sic

level, this anxiety is a kind of vague eXperience or being
naked; it'1s,th$ feeling

Of

being face to face With jlQDle.
/,.-"

33Rollo May, MAn's Se~reh for Himself (New-.Yorks New
American Library, 196?), p. 221.

)

.

important reality before which one cannot flinch and from
which one cannot retreat or hide.

It is like the reeling one

might have in suddenly coming face to face with " person
one loved and admired: One is confronted with an intense
relationship one must react to, do something about.

It ls

an intensity of experience, this immediate and direct confronting of the reality of the moment, similar to intense
creative activity, and it carries with 1t the same nakedness and creative anxiety as well as the same joy.
Another reason why confronting the present produces
anxiety is that it raises the question of decisions and
responsibllity.34 One can regress or grow in the face of
confrontation, but one cannot remain stagnate.
Francois Sagan, the French writer, says of the ineecepable

re~litie~

of her life: " ••• I can eesily imagine some-

one I love or some event changing my life.

But to change

myself, radically deep down, no •••• Untll now there have
been three decisive events in my life: the success of my
books, the famous accident, and my marriage."35

These

.

events in her life brought her face to face with reality, and
it can be assumed that it resulted 1n growth within her as
a human being.

In the face or the confrontation of life 8n individual
must choose between lite or death.

The choice or death

34Ib1d., p. 228.

35p. Babin, The Crisis or F~1th (New Yorks Herder &
Herder, 1963), p. 169.

results in nothingness while the eho1oe of 11fe includes
freedom. respons1b111ty and action.

Similarly, 1f both

counselor and client allow it to happen, confrontation lays
bare·honesty in its rawest form.

,,

Confrontation, then, 1s a·: placing of oneself in the
full impact or a decision.

There is a tendency to avoid

what is painful or difficult in the vague hope that it will
resolve itself or go away.
bility.

There is a shunning of responsi-

There is a flair of rhetoric, a pretense of some

future poss1b1lit1es, a sidestepping of the issues.

There

is also the self-emasculation of pretending not have the

power to overcome the difficulties, that it lies beyond one's
sphere of influence.

Confrontation in counseling allows no

one to straddle the fence.

Confrontat1cn 1s an action with1u a

pe~son

or an inter-

action between people in which an unknown or unwanted aspect
of reality is brought face to face w1th·all its emotional
overtones and With all its challenges for decision to be
~

ma.de.

Confrontation is risky because what is confronted may

prove to be highly resisted in either a denial or an attack
on the person confronting.
Confrontation asks such questions as: "Isn't this
trlie?• "What about doing just that?•
here?"

"Where do we go from

Confrontation demands directions to be taken.

Confrontation is also a moment of peak experience because it
1s an attempt to involve one's total self.

The success of

confrontation 1s not to be measured Ll An ethical judgment
/'

).5.

of the direction which 1t effects, but re.ther its success
in bringing

abou~

the total involvement or a person in a

·decision or responsibility.
J,'

The risk involved in the confrontation has an important
presupposition, namely, that growth takes place only on
the level of the genuine and concrete.

The facilitative

conditions of empathy and positive regard which Carkhuff ·'
and Berenson talk about are indeed most conducive to

J'~t

/--

growth, but at times empathy and positive regard will not

u.j
0

appear until after the vague and the ingenuine have been
cleared away.

This is especially true of those situations

where role playing is opposed to growth.

Finally while a

specific eonrrontation might be about some weakness,
essentially confrontation presupposes unused strengths and
energies within people.
with

t~e

Confrontation is a calculated risk

presupposition that persona can meet the reality of

becoming more human.
Certainly this encounter with reality is microscopic
in dimension: 1) it is a learning experience; 2) it is
nondestructive 1n that it serves to reduce ambiguity and
incongruity; 3) it 1s an authentic experience; 4) it involves
--~

risk, crisis, and growth; 5) it is action-oriented and raises
the question of decision and responsibility; 6) it focuses
upon the strength rather than the weakness of the client.
All of the above mentioned

ch~racter1st1cs

are obvious-

ly highly appropriate as an approach to counseling the high
school student.

With these characteristics in mind, we will

now examine the concept of confrontation as applied
spec1f1cally to a high school situation.
,,

CHAPTER 111
CONFRONTATION IN THE HIGH SCHOOL SETTING
Xnherent·withln the nature of the high school setting
are'. several factors ·Which !!lre·.either--beneflcta.l or 'detr1menal-to- counsel1ng 8nd part1cular1ly to confrontation.

One

such factor ls the fact that the counselor ls 1n contact not

only with the student, but with h1s parents and teachers as
well.

Furthermore, the counselor sees the student 1n many

different situations.

This may cause the student to be

fearful of 1ntt1attng a rela.tionship wt th the counselor,
and even cause undue guilt and anxiety in the future sessions
with him.

However, an effective counselor can establish a

reputation of being understanding, trustworthy, and helpful.
Word spreads quickly among young people; and what could be
a disadvantage becomes an advantage.

l'On the more the

counselor knows a student, the more he can help him.

What

will be discussed, however, should remain the responsibility
of the client.
Indeed the high school counselor O'Derntes within a

I· ..

unique structure.

He has limits which are determined by the

·nature or his role, yet these same limits give him the freedom
to function effectively.
of

educ~t1on

For example, the bB.sic philosophy

1n this country 1s founded on the principles

that all men are created equal and consequently have the right

)8.

to the pursuit of happiness.

It emphasizes the values

of personal worth, 1ndi v1dUA.11 ty, · ~nd the right to human
tultillment--all congruent and Applicable to the ultimate
goals or

,..

eounseli~.

Also, the olientele of the high school counselor have
a great deal 1n common with one another.
they are at that

pree~rious

They are peersi

age where they are at once

children and. adults; they are minors yet hgve many major
responsibilities.

These students, whom the counselor advises,

work and eat and play together.

They spend

180 days a year for four years together.
to the same faculty end

administ~.tion.

counselor who uses these ·limits to

~pprox1ma.tely

They are subject
It is the wise

enh~noe

his freedom.

There are no shortcuts in the counselor's self-preparation
for wise counseling.

He must ·be true to himself, true to

his position, true to his profession.

He must be a,ble to

clearly define verbally and nonverbally his function and role
11'1.thin the school structure to himself, to the·adm1nistre.t1on,
faculty,- students, and parents.

· of

The nature and bounder1es

his role are determined to a· great extent by the nature
/'

of counseling and the goals of counseling. Robert Byrne in
his book, The School Counselor, speaks of the ultimate goals
of counseling:
the counselor's goal, firmly based on.the
hWlll!n worth of the indiv1duAl, regardless or
~dueat1on, 1ntelli~ence, color, or background,
is to use his technical skills (B) to help
each counselee attA1n ~nd m~intain an awareness of self so thet he can be responsible
tor himself, (b) to help each eounselee confront thre~ts to his being, and thus to open
.further the WBY for the counselee to increase
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his concern for others' well-being, (c) to
help each counselee bring into full operation
his unique potent1~1 in eom?R.tib111ty With
his own life style ~nd within the ethical
limits of society.36
It follows consequently that before the counselor
can
,,·
intera.ct effectively with the student, he must have wholehearted support of faculty, administration, and curriculum.
Once this rapport has been established, then the counselor
can direct his attention to that most important facet of high
school counseling: the relationship between the counselor and
client.
Essential to the entire process of counseling and
particularly to the counseling relationship are the six basic
characteristics mentioned at the end of Chapter II.

These

sre but the means to an end, namely the peak experience or
~~~~~~ ~f

truth whieh Abraham Maslow describes as coming

"from esthetie moments, from bursts of creativity, from
moments of insight and discovery, from ·moments of fusion
With nature.•37
f.

Reaching this fina.1 stage or peak exper1 ence neces-

sitates a variety of approaches within the high school
setting simply because confrontation with regard to high
school counseling is so...-mult1o;;facted.
An analysis of each of the characteristics of oonfron-

36Richard H. Byrne, The School Counselor (Houghton

Mifflin Co.: Boston, 1963), PP• 19-~o.

)?Abraham Maslow, "Abraham Maslow," 'Psychology Today,
July, 1968, P• 55.
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tation w111 g1ve·ev1dence of

~his

fact and at the same time

illustrate lts applicab1ltty to high school counseling.
Learning Experience

,.

Theoretically the student ls in school to learn--to
learn about life, people, the world he lives in, to learn
about himself--and through this learning to acquire the
skills necessary to lead a meaningful life within society.
In school the student learns through textbooks, lectures,
independent study, various academie activities, and social
contacts.

Personal counseling is a unique opportunity and

erperience for the student.

It is a relationship in •h1ch

the focus is solely and completely on him; a relationship
in which he is tree to be totally himself--free to become
free of himself as well.

Education applies generally'to

everyone 1n varying degrees.

Guida:nce applies to different

groups according to age, sex, position, state.in life.
Counseling is a face to face encounter between two human
beings.

It is 1n counseling that the student learns in no

uncertain terms that someone is vit&lly concerned about him;
he learns to listen to himself in others and to others.
learns that someone understands him.

He

He learns that to live

one must choose, act, take a chance; have faith 1n self and
others.

Perhaps the greatest lesson learned. 1n the counseling

situation is the client's discovery and grasp or the concept
and. ·mean1n~

of his own human-ness.

This kind or learning and. more can take place with or

without confrontation.

The point ot this chapter, however,

ls to illustrate how in some cases tor some counselors
confrontation can strengthen the counseling relationship,
facilitate counseling and the achievement of the goals or
counseling.

The tollow1ng example and all others used in

this chapter are taken from actual counseling s1tuationss
Cls It's like I have a little bottle 1ns1de
of me. When something happens that
really hurts, I just put 1t inside of
the bottle •••.
Cos Sometimes it leaks.
Cls Yeah •••
Cos It's leaking right now.
At the time of this interview this student had just
lost an election for president of the student council.

was extremely hurt

by

She

the loss for several reaaonss she felt

betrayed by friends who had promised faithfully to help her
campaign; she had underestimated her popularity with underclassmen; her pride and self-_esteem

~ere

shattered.

The girl

had developed a somewhat stoic approach to events in her
life.

Por her an "it's all right" or an "I don't care•

attitude was a show of strength; any show of emotion would
be a sign

---. /

or

weakness.

Through the confrontation in this

interview she learned· that it feels good to cry at times;
that being hurt 1s part or life; and that it is important
to acknowledge and live that hurt in order to be tru17 human.
The confrontation prov1ded·this student "1th a total eXperience.
She was involved sensually, emotionally, 1ntellectua117, and
spiritually. Eric Fromm feels that "1ntelleatual knowledge
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1s conducive to Change only inasmuch as 1t is also affective
knowledge....
produce

any

Intellectual knowledge as such does not

change.•38

By

this he does not mean that
,,·

•thinking and speculation may not precede the act

or

discovery;

but the act of discovery itself is always a total eXperienoe. n3
Fromm goes on to add that the analyist must:
avoid the error of feeding the patient with
lntel"l)retations and explanations which only
prevent the patient from making the jump from
thinking into experiencing. On the contrary,
he must take away one rat1one.11zat1on after
another, until the patient cannot eseape any
longer, and instead breaks through the
fiction which fills his mind and experiences
reality--that is, becomes conscious of something he was not conscious of before. This
process often produces a great deal of
anxiety, and sometimes the anxiety would prevent the breakthrough, were it not for the
reassuring presence of the analyst. But
this reassurance, is one of 'being there'
not onA of word~ which t~nd to 1~-~1b1t the
patient fro~ exper1enc1ng what only he can
experience.4 0
The confrontation given in the example above was a
total experience and a discovery for the student.

When

she returned to school after summer vacation, she was
visibly

mo~e

open with her feelings as observed and com- ·

mented upon by both her teachers and her friends.

The

knowledge which she acquired and experienced actually
became a part of her total personality.

or

With the help

confrontation she was able to turn knowledge into wisdom.

38Eric Fromm, Zen Buddhism and Psychoanalysis (New York:
Grove Press, 1963), p. 110.
391b11.' p. 110.

-

40Ib1d., P• 126.
-,_

4).'
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Reduction of Amb1gu1tz and Incongruity
Knowledge and ultimately wisdom serves to bring a
person from the darkness 1nto the light.

It is only logical

then that since confrontation is a learning experience so
too does it serve to reduce ambiguity and incongruity.
very common problem of teenagers is confusion.

A

Very often

they come into counseling knowing that something is wrong·
but not knowing what that something is.

Worse yet, many

students avoid counseling like the plague simply because
they are so confused that they don't know where to begin.
The counselor cannot allow the student to seek refuge in
intellectual thought or rationalizations.

He must help the

student in order to reduce the confusion and bring the student
in.closer touch with reality.

Sometimes confrontation can be

the means of redueing the confusion.
The following interview deals with a high school
senior greatly concerned With the black-white issue.
Cls You can't understand me. The difference
between us is as big as black and white.
Co: I can't understand you because you are
black and I am white.
Cls I don•t believe all the things this
school teaches about Chr1st1an1ty and
love. I don't believe you love me.
Cot You want reassurance that you are
loved. (long pause) I love you
because you are a human being.
Cls Silence. (doubtful look)
Cos I admire the courage you show in searching for the truth. I love the fact that
you speak your mind. I love the way you
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let me know whether you understand whQt
I'm saying or not.
Cl: (sobbing) No one has ever appreciated me
the way you do.
Confronted with the genuine love of another person,
the hatred and bitterness of the student melted temporarily.
Blackness and whiteness were transcended and two human be1ngs
touched one another.
At the time ot this interview this student was deeply
and intimately involved in black power movements.
spoke

of hatred for white people•

radi~ally

She

Her first

statement expressing doubt about the understanding possible
between herself and the counselor was actually a doubt about
her own ability to love with color being the peripheral
problem.

Throughout the school year the student was also

involved 1n some group counseling as well as individual
counseling.

The struggle with the black-white issue ls still

going on one year later, but she can no longer blame blackness and whiteness, nor does she.· Although still suspicious
ot white people, she does open up to those she feels are

sincere.

It is also interesting to note that in the class/

room this same girl was verbally very active 1n her sociology
,~·

class where the race issue was discussed at length.

But the

sociologist deals with 1ssues--and it is easy to be involved
With big issues.

This is just like the case of the man in

George Leonard's study cited in Chapter II·

The man was a

giant in the outside world but a dwarf when it came to his
own

marr1ag~.

Counseling is like the marriage; it deals

with the personal.

Authenticity
The above interview also exemplifies the authenticity
so characteristic

or

confrontation.

The counselor,,' involved

in normal school aetlv1t1es with the client has a genuine
love for the client which is very concrete.

The counselor

left herself open to rejection and abuse, but above all
the counselor's true feelings had to be expressed.

Many times

an honest experience with a constructive person ls missing
from a student's life.

Parents, teachers, counselors are

too often involved in role-playing and consequently react
dishonestly.

Even by the time a normal child becomes an

adolescent, he ls consciously or unconsciously aware of the
discrepancies, inconsistencies, and myths of life.

He·1s

told by parents that honesty 1s the best pol1cy, yet they
may cheat on their income tax.
he should express

~is

sometimes punished.

He is told by teachers that

true opinions, and when he does-he 1s
He 1s born into a highly competitive

society where often the climb to the top of the ladder of
success involves loss of principle and self-respect, where
being neutral on an issue is more profitable than having an
opinion, where being part of the •1n crowd• becomes important
enough to deny one's own uniqueness and individuality.
It 1s not surprising that youth ls rebelling and retreating.

Their cry is "Tell it like it isl"

ship between counselor and student cannot be ,a
situation.

The relationlit'e-11ke

It must be 11fe itself, rooted in honesty and

touching th~ core existence of both client and counselor.
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Perhaps more honesty in high school could lead to less
discontent on college campuses because it the counselor 1s
authentic, the student too will learn to be authentic. Through
savoring 1 ts reality affecting his own well-being '·he can come to
see 1t as a value to be lived.
Risk, Crisis, Growth
A fourth characteristic of confrontation 1s its involvement with risk, crisis, and growth.

This involvement

1s another reason why confrontation 1s so highly apropos
as an approach to high school counseling.

Adolescence itself

is a phase of development 1n which a youth is met by many
identity crises:
physical.

vocat1on~l,

educational, social, and even

The student is at a stage in his life where he is

still formulating #ltti tu.a..es and ?alues, setting both short and
long range goals, making decisions about vocational and educational choices, discovering himself

soc1~lly

as well as

e:xploring his interests and determining his aptitudes.

To

meet these crises means a great deal of risk.

The possibility

ot failure, rejection, shame is ever present.

For example,

a student who knows he hasn't studied in high school and
decides in senior year to go to college wonders if he should
t17 to $et accepted or pretend that going to college means
absolutely nothing to him.

To risk means that he will t17.

His acceptance or rejection from college can't be the
measure

or

success--only the growth· involved in such a

situation c~n measure success. Emotional growth can be
measured in terms ot increasing openness to experience,

increasing trust in one's own cape.b111ties, a comfortableness
with one's own being, and increasing control of one's
enrt ronment.
,.

There is also involvement of risk, cr1s1s, and growth
tor the counselor.

There is the possibility that the client

will terminate the relationship thus ending all possibility
Of giving help to the client.

On

the more expedient level

is the possibility that the client will relate his experience
to other students thus making others more reluctant to see the
counselor.

There is even the poss1b111ty that word will spread

to administration, faculty and parents.

Consequently, in

order to confront, the counselor really has to know what he
is doing, and have a tremendous confidence in himself as
well as in the client.

Most important is the relationship

which is established between them.

The counselor had to

transmit his desire for growth for the client.
Decision and Resnons1b111ty
Once a person has come face to face with the risk and
crisis inherent in confrontation, he cannot turn back.

If

the confrontation 1s successfu.l, growth will take place.
Growth always raises the question of decision and responsib1li ty whether the decision is made or not.

Whether re-

sponsibility is taken or shunned, the question

or

decision

and responsibility is there.
One particularly gifted art student faced the dilemma

of marrying

upon graduation or going on to college.
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There

seemed to be some doubt regarding her true feelings about
her f1ance.

The two d1d not seem.to share the same interests

nor hold similar attitudes toward life.
Cl: I think the problem is that I want'·Ron to
be like me rather than just accepting him.
Co: You want him to be you.
Cl: I never thought of it in that way.
that's an awful thing.

My god,

This student, although quite talented and popular, had
a difficult time accepting not only her f1ance but also her
family and peers.

This lack of acceptance was actually

rooted in her inability to accept herself.

As a freshman

she had been truant several times and almost flunked out of
school.

She had risen to the height of student council

president with a great deal of pain, effort,_ and sheer will
power.

She expected other people to.do the same.

success was shakey, unreal, and transient.

Yet her

She needed

people around her to act as she did 1n order to reinforce
her· own behavior, to verity.for her that •this is the way
things are.•
contused.

Without the reinforcement she was lost and

This was especially true of her fiance since he

was such an important ,erson in her life.
The confrontation above goes beyond her 1ns1ght.

There

The former presupposes a separate,

1s a difference in wanting a person to be like you and want1ng them to be you.

independent entity, while the latter incorporates the other
person to create· one entity thus denying the individuality,
uniqueness, and freedom of the other person.

The client

grasped this in the confrontation in this session.

She

referred to it 1n subsequent counseling sessions as she slowly
resolved. that particular conflict.

She learned thett his

separate individual ego is something to hold on to, to
cultivate and to save.

Eventually she did decide to marry.

One year later she began formal study at the Art Institute.
Her husband is still an auto mechanic, end the communication between them is getting increasingly better.
Making a decision 1s one of the most human activities
in which a person can engage.

It implies that he knows the

choices and their possible consequences and knowing these
choices, he has said •yes• to something.
because he has seen his choice

as a

He has said •yes"

good thing for himself

and he has the confidence in himself to carry through that
decision with strength, conviction, and determination.
One is reminded of the story of The Little Prince who,
after traveling through the solar system, discovers the
meaning of un1ciueness and friendship and with content he
returns to his self-centered, obnoxious rose which he

left in a huff or frustration.

ha~

His decision is based on the

realization of his love tor the rose and his responsibility
to care for the object of his love.
So too in confrontation the client is faced with such
·questions as: How do I really feel?
What can I do?

What should I do?

so.

What does this all mean?
What must I do?

focus on strength
The answers to the above questions lie in the
capabilities within the client.

They call for all· the strength

lying both dormant and alive within his deepest self.

They

call for the strength which makes it possible to give understanding to his alcoholic parents, acceptance of his own
position within a broken home, and ability to live through
the failure and humiliation of an ! on a physics exam.
Confrontation focuses upon that immeasurable, undefinable
strength Which is so much a part of human beings.
Paul Tillich once said that •No therapeutic theory can
be developed without an implicit or explicit image or ma~."4 1
This point, although mentioned before in this paper, needs
reiteration because before a counselor can eenfrcnt he must
have certain beliefs and convictions.
belief in man.

He must

belie~e

One or these is his

in man's inherent potential.

The client-centered counselor, school of Carl Rogers, assumes
that man has within him the necessary resources for mental
health.

All one has to do is observe people to realize that

this assumption has to be true.

The human person has a

tremendous resiliency to bounce back.

Take a look at the

number ot students with alcoholic parents, the students
eom1ng from broken homes, the students still plugging away
atter many failures.

The counselor who confronts must

believe in the strength or the client while still being aware

41 C. H. Patterson, Theories of Counseling and Psycho~herapy (New York: Harper and Bow, 19061, P• 1

of the weakness.

"People

do what makes sense to
them in terms of what they see.• 42 Consequently the
alw~ys

process or counseling must develop through the steps of
establishing and maintaining the relationship, the working
through of immediate and long range problems through insight
and d1scoTery to the peak experience of confrontation.
Confrontation implies belief in the strength

o~

the client.

Thomas More in A Man For All Seasons speaks of the

core of him which no one else can know.

The part of him

that dictates who he is and what he is--it is within·this
core that he knows what he is doing is the right thing.
Metaphorically all human beings must possess this core.
Counseling brings them in conscious touch with it and that
contact Within onJs self gives a man the strength and confidence to act even under adverse conditions.
A high school counselor is un1.que among therapists
since he knows his clients in a very special way.

The 1)0 I.Q.

student cannot be allowed to get away with claims of lack
ot ability; the quiet shy girl in the third row must be

helped to overcome her tears of reject;1on1 the flighty
blond's misconception

o~

her own ignorance must be raced.

All these students can and should be helped through counseling
that is deep in understanding, empathy and acceptance.

Since

confrontation does provide the student With an authentic
42Bona~o w. Overstreet, Understanding Fear in Ourselves
and Others (New York: Collier-MacMillan, 19Stl, P• ij4.
.

learning experience geared to.reducing confusion despite
its involvement with risk and crisis by bringing a student
to a point of action by concentrating on his strength, it
,,·

must be seriously considered as an approach to counseling
in the high school.
Group

Counsel1n~

Thus far confrontation within the high school setting
ha.s been limited to a one to one counseling relat1onsh1p.
It is also noteworthy that group counseling lends itself
well to the high school situation. The physical setting is
perfect. Tnere are students available to participate, a
counselor to structure, and space and time to utilize.
Philosophy, theology, sociology or personal d·evelopment
classes can likewise take part in the session.

There are

many
advantages to be derived from group counseling:
..
'\

1) A larger group of students can be reached.
2) A sharing among peers not available in individual
counseling is provided.
)) Tremendous learning opportunities in-so-far as
each student can function as both client and
counselor.
There is likeWise a certain sensit1V1ty about being in
the same physical proximity outside the counseling the
counseling group after working through the core facilitative
conditions within the group.
At this point it is well to describe the structure of
group counseling referred to above.

Such a description will

point out the merits or group counse11ng as a type or
oonrrontat1on.
First, eaeh member of the group should be aware of
),'

what will be going on so that his presence within the group
is to some extent voluntary.

This can be presented to a

study hall group or class in this manners
The counseling department feels that some students
in this school are hev1ng a difficult time with
parent-student rel~tionships. One week from now
we are starting a group which will meet two days
a week. At this time you will be free to express
your feelings, listen to others with the hope
that you will come to a better understanding of
your pe.rents. A situf!tion like this cA.n sometimes be p~inful so consider carefully whether you
w·ant to join or not. If you are interested,
plea.se sign the piece of -pAper which is being
passed e.rou.nd. Your s1gnBture on thF.tt paper
will commit you to five sessions with the group.
At the' end of that time you are free to drop out
or commit yourself for the remainder of the semester.
At the first meeting of the group it should be explained
that the success of the group will depend on the group

members•reciproeal trust and individual openness. Each group
member directs his comments to the leader who, in turn,
responds to the group member. The last fifteen minutes of
the session are devoted to an evaluation of the session. ·
After the first few meetings any member of the group can
become the leader.
Basically the same ingredients necessary in a one-to-

.

one relationship are needed in group counseling, namely
empathy, understanding and acceptance for the well-being

ot

o~e

another as well as each member's deep concern for

the Well-being Of each.
Confrontation, as presented 1n this paper, can serve to

S4. ·

facilitate counseling 1n groups in the same manner as
individual counseling.

The danger here, however, is that the

leader must always be alert and aware that he fulfills the
constructive rather than the destructive elements"of confrontation.

Since the group members will be confronting one

another, there 1s a danger of confrontation being an attack
or a challenge rather than an act of love.

It must be made

clear too that each member of the group is free and welcome

to follow up the group sessions with individual counseling.
These generalities will be made more meaningful by
-

some examples of confrontation resulting from group counseling.
In one session one of the members of the group
evidenced shame of her Spanish heritage at a time when
imtlonalism was running high.

Other Spanish speaking girls

in the group, rather than trying to understand the girl's
anguish and torment were aghast and began to attack.

After

the session her feelings were widely known to students outside
the group as well as faculty members.
proved to be tremendously dynamic.

The next session

Added to the girl's

initial dilemma of being ashamed of her ancestry was her
feeling of betrayal by the group.

Here were not one but

three conrrontatj.ons •.
At another session, the leader of the group was a priest •
.There were hostilities eXpressed between him and a group
member who had a particularly unfeminine way

abou~

her.

In

one session the priest spoke of the fact that she .was very

ss.

sexually attractive to him.
1n terms of a priest
different ways.

havi~

The group members, never thinking
sexual feelings, responded 1n

Some were embarrassed, others were shocked,

some were disappointed.

No one was left UMftected..

Each

girl's perception of the priesthood had somehow been altered
through.this one man's honesty.
At another session a girl who was very active and
popular in school revealed a self-concept based on confusion,
dislike and impatience.

She was greatly admtred and even

envied by other members in the group.

Her revelation helped

some of .the other members in the group better understand their
own self-concepts.
Another girl threatened other members in the group
by her silencel
Member;

ne?er sµeaks &t these weet1ngs.
I always feel she is thinking something awful about me ••• that I'm stupid
or something.

Jo~n

Leaders You wish Joan would say something.
Joan:

The reason I never talk is because
I'm afraid.

In this brief exchange a group member confronted Joan
with what she thought was Joan's lack of participation.
Knowing that the member actually·liked her, Joan was able
to confess her ·rear t·o the group.
~ttered

That small phrase she

gave her a comfortable feeling as well as a feeling

ot belonging.

She became more verbal 1n subsequent sessions.

within such an atmosphere of concern and love, confrontation brings reality into focus.

S6.

It drives the client

into a corner where there can be rio escape from the truth.
He must open himself to th,at truth and race it becoming
a better person as a result.
A small percentage or students who sign up tor group
counseling, however, do drop out for various reasons.

Some

are not ready to f'ace the truth, others cannot bear to know
themselves or others and their feelings of extreme discomfort
force them to leave.
sort of' thing.

Others feel that the7 do not need this

All students who drop out should be requested

to hold one pr1 va.te_ .counseling session with the counselor in
order to balance the departing student's feelings.
Some
~

or

the reactions and evaluations ot members of' the

group who re;nalned for the entire semester ma.y prove beneficial
to the interest of this papers
felt the same way I do.•
hated her.
anymore.•

"I never knew other people

"Before I joined this group, I

Now I really like her.•
"It feels good."

my mother now.•

"I don't feel so alone

"! get along so much better with

"I really learned to listen to other people.•

To what extent controntation 1s responsible for these
reactions is not

scient1f1oall~

measurable.

However, 1t can

be-assumed that confrontation Within the entire framework of
/

~-

counseling does make counseling more meaningful in both
individual and group counseling.

The use and effectiveness

ot confrontation in the le.st analysis Will always depend upon

the counselor himself.

CHAPTER IV

)."

'CONCLUSIONS AND RECOMMENDATIONS
The only reasonable start1ng point from wh1ch to increase the quality and quantity or nourishment of all
relationships 1s the whole counselor, a person acutely aware
or his own experienoe. 43 The most vital resource a counselor
can offer to a client is an interpersonal relationship.
The commitment of the counselor must lead him to an
erploration of what is knowable in the area or counseling.
It has long been determined within the d1sc1pl1ne that each
1nd1v1dual

coun~Alor

learn to use

hi~

own personality most

effectively within the counseling situation.

The shortest

distance between two po1nts remains a straight 11ne.
most effective

oommunications.bet~een

The

two human beings is

direct and honest communication. 44
.This paper presents the concept of confrontation for
consideration by counselors. We have explored the definition
of counseling, its purpose, function and goals. We have
/

discussed the 11 terature on confrontation through the wr1 tings of John Branan, George Leonard, Lawrence Brammer, Everett

Shostrom, Robert Carkhuff, and Bernard Berenson.

From the

. writings or these men, we have de11n1ated the basic ingredient
43ca.rkhu:rr 'lnd Berenson, op. cl t., p. 1.
44

Ib1d~,

-..--

p. 12.
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of confrontation and applied t.hem. to the h1gh school setting 1n the hopes of helping the high school counselor become
more d.yrutm1 c and· consequently more ef'fec t1 ve.

Theoretl eally
),'

speaking counseling 1s not a self-perpetuating institution.
Ideally counselors should be in the business or putting themselves out of business since by the na.ture of his profession
each counselor must be willing to •11ve• with his client.
The client in turn will learn to •1tve• and carry his life
choice to all With whom he comes in contact to the benefit or
the entire society.
The nature of counseling, its goals and the function or
the high school counselor are consi rrtent with the concept
of confrontation·. if the counselor accepts the idea that
counseling is a helping relationship whose desired effects
are the personal development or the individuals through
action.
A confrontation 'Used w1·thin the i'acili ta ti ve core
conditions or empathy, understanding, acceptance and
always means movement.

l~ve

The·client cannot remain the same.

He mey reject the confrontation and in that sense take a step
backward.
_.,/~

forward.

He may accept the confrontation and make

A

move

At the moment or confrontation the counselor doesn't

really know what choice the client will make, but his faith
and trust in himself and in his client tells him that this
1s the.right time for confrontation.
As it exists now in counseling, confrontation is not a
techniqus.but a spontaneous moment of an interpersonal nature.
It employs that element or humanity which 1n many respects

1s immeasurable and indefinable.

Its very intangibility

may well be one of the objections raised

~bout

confrontAtion

since 1 t d.oes not lend. 1 tself well to scientific eXper1mentat1on.

,,·

Yet Abraham Maslow has made great strides in the area

of motivation and E.P. Torrence has done well 1n measuring
creat1vit;v.
Objections also may be raised about the evaluative or
judgmental aspect implicit in the concept of confrontation as
well as the danger of a counselor
client into his own image.

attem~ting

to make each

But confrontation presupposes

that the counselor functions through a fuller synthesis or
research, theory, the creative consideration of all theories
and research in order to develop preferred modes of treatment, and the development of an integrative model of'h1s own
consistent with Who he is and one with which he is able to
employ the totality of his being. 45
A person

c~nnot

give to another what he does not have.

The whole person who is honest has an awareness of humanness
and is 1n the full sense of. the word: sens1t1ve to others .so
that he will not use another person.

Also counseling requires

that counselor and client have a shared erperience. The
effective counselor must continually be aware or himself as
well as the client.
It is recommended that each counselor periodically redefine for himself, teachers and students his particular
function in the particular school and his own philosophy of

ot counseling 1n order that the counselor be able to
function with the maximum amount ot freedom and success.
An understanding and acceptance by others of what he
,,·

is attempting to accomplish will facilitate the counselor's
role in the school.

If confrontation is to·be interpreted and

employed successfully in the school, the counselor must be
working ,?!!!h not e.gtot1nst other school personnel.
couttselor must be aware

or

Also the

the benefits of group work to

confrontation and counseling.
The research on confrontation is growing.

Although

the model 1s taken from life.situations, further investigation
of its nature, purpose and effects 1s advisable.

A com-

pilation of phenomenological descriptions of the events
surrounding the confrontation might proTe enlightening.
Confrontation offers justification for continual selfevalua.tion within the field of counseling as well as for
each 1ndi vidual counselor.
contributed to

~rousing

It is·; hoped that this paper has

an awareness

or

the possibility

using confrontation as an a.pproAch to counseling.

Perhaps.

confrontation like attitudes will be caught rather than
taught.

61.·
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